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 An Exploration of Undergraduates Writing Motivational Strategies 
 

 
The development of SRL strategies is an important challenge for teachers and learners in the context 
of academic writing. In addition, research in the essential field of academic writing is lacking, which 

adheres to traditional teaching methods and techniques for language teaching. The current study tends to fill the gap 
by exploring the undergraduates writing motivational strategies and gender differences. This project aims to analyze 
the contextual factors, including the cultural impact of their choice of techniques used in English writing tasks. Data 
was collected via self-reported questionnaires on motivational writing strategies (Teng & Zhang, 2015). The results 
revealed mixed findings in the use of motivational writing strategies and gender disparities concerning motivational 
techniques. 
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Introduction 
Modern theoretical constructs underline that the writing processes are recursive, procedural, and 
multifaceted, involving planning what to convey as well as how to convey it, interpreting concepts 
and redesigning what has been documented into a written form. In addition, theories and writing 
models consider the essential role of self-regulatory mechanisms in writing, either explicitly or 
implicitly (Haris et al., 2011). Similarly, see Hayes & Flower, 1980; Hayes, 1996; Zimmerman & 
Risemberg,1997). The system underpinning the usage of self-regulation techniques, centred on social 
cognitive philosophy, is an aspect of a personal entity called intentionality, i.e., the degree to which 
an individual participates in all actions proactively and purposefully (Bandura, 2001; Zimmerman, 
2000). 

As students' behavioral and learning challenges have become significant, regulatory strategies 
have emerged in the learning to write process. For example, Boscolo and Hidi (2007) agreed that 
writers must use motivational techniques to develop and retain writing skills and quality. Writing is a 
socio-cognitive method (Zimmerman & Risemberg, 1997). Much research supports the 
implementation of robust cognitive and metacognitive techniques to effectively complete writing 
tasks (Bai et al., 2014; Chamot & El-Dinary, 1999; Chien, 2012). The more professional a writer is, the 
more often they implement writing plans, revisions, and editing strategies (de Larios et al., 2007; Zhang 
et al., 2016). Additionally, professional writers use more effective writing techniques than unskilled 
writers (Bai et al., 2014; Chen, 2011). Therefore, the studies described above can conclude the positive 
relationship between writing skills and strategy use. 

Self-regulated learning is "an ability of learners to control the factors or conditions affecting their 
learning" (Dembo et al., 2006, p.188). Learning does not happen as an effect of teaching; rather, it is 
an action that the learner initiates actively. Various methods have been intended when coping with 
self-regulation, such as cognitive, metacognitive, motivational, volition, and behavioral. It was found 
that cognitions such as passive observation or planning a strategy were directly linked to information 
production, while the metacognition, volition, and motivation strategies influence and direct the 
learning process. This research established that students who utilized effective learning strategies 
could also be effectively motivated to learn. Accomplished university students tend to demonstrate 
important abilities in self-regulation of learning by utilizing behavioral, rational, and emotional 
processes (Jarvela et al., 2016). 
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As a critical component of self-regulation, motivational regulation strategies are used to manage 
one's learning motivation to improve or retain one's existing levels of effort and determination, 
combining applicable information and skills (Wolters, 2003). Earlier findings have shown that 
motivational regulatory techniques impact student actions, efforts, intellectual involvement, and 
academic successes in diverse fields, including psychology, mathematics, and L1 (Schwinger et al., 
2009; Wolters & Benzon, 2013).  

Academic diversity requires an understanding of cultural influences to improve teaching 
strategies that motivate students. The influence of different contexts on the regulation of motivation 
for different content areas such as mathematics, science, arts, language learning, and writing skills are 
also important to study. Such studies would help teachers modify their curriculum to integrate 
different content areas and help learners to adjust their learning process accordingly. The increasing 
diversity in an academic setting requires understanding cultural and ethnic differences to improve 
students' motivational strategies. 

 
Literature Review 
The self-regulated learning theory describes relationships between personal, behavioural and 
environmental factors, through which students deliberately activate, maintain and modify perception, 
impact, and behavior to accomplish their educational targets (Zimmerman, 2011). Students must 
strengthen their motivation to complete their academic work as students' motivation level varies as 
long as the assignments are done. The self-regulated learning model involves successful motivational 
management. Self-regulated learners are self-directed, analytical, and well-structured to define, 
coordinate and guide their learning process with helpful cognitive skills and motivational inclination 
(Pintrich, 1999). Self-regulated students are exclusively equipped with motivational beliefs with 
additional cognitive strategies that they are metacognitively specialized. Motivation control is an 
essential aspect of self-regulated learning. It is usually defined as a thought process and activities in 
which learners consciously strive to manipulate their encouragement or motivational therapy to reach 
an optimum academic success (Zimmerman & Schunk 2008). Prior research has supported the role of 
motivational strategies in academic success.  

The role of motivational strategies in academic performance has been confirmed by previous 
research. For example, Smit et al. (2017) analyzed Dutch secondary students' motivational self-
regulation. They found that using self-regulated motivational strategies (MSRS) mediates the 
relationship between learners' value being allocated to learning goals and their contributions and 
enjoyment. The principle of self-regulation has also been taken into account by second language (L2) 
motivation studies. Kormos and Csizer (2014) illustrated that learning encouragement could also 
consciously regulate and track motivational self-regulation. Ushioda (2008) recommends that learners 
acquire these skills and strategies to retain enthusiasm and dedication to function throughout the 
learning phase. These techniques could include creating specific short-term objectives, positive self-
talk, incentives, self-rewards, and efficient time to meet different activities and demands. These tactics 
are addressed in different ways about self-motivating methods (Dörnyei, 2001), Affective Learning 
Strategies (Oxford, 1990), Motivating Control (Wolters, 1999) and Motivative Self-Regulation (Ushioda, 
1996), Fear Treatment (Horwitz, 2001), and self-Regulation (Dörnyei & Otto, 1998). 

Pintrich (2000) and Zimmerman and Schunk (2004) have provided strong motivational self-
regulation models. They emphasized that motivation is the basis for other processes, such as goal-
setting, effort, and determination. Studies have found a correlation between motivation and self-
regulation. Some research, including (Wolters, 1999; Wolters et al., 1996), has shown how task 
motivation techniques relate to self-regulation. More recently, Allen (2013) analysed the three 
language learners’ interviews; he established results on the basis of his findings that efficacious 
students use motivational techniques for assistance and goals. The techniques of motivational self-
regulation are considered necessary to maintain inspiration from decline. As mentioned by Pintrich 
(2003), learners who self-regulate their motivation can continue to participate in learning activities. 

Li and Tsai (2017) analyzed the connection between a student's motivation and online behavior. 
All participants were divided into three clusters based on their interactive time with online learning 
content. The students' three categories were: students with consistent use, "slides intensive use," and 
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"students of less use." The intensive online learners' group showed a higher self-efficacy and a greater 
emphasis than those who use less time for online learning. Similarly, Lust et al. (2013) examined how 
motivation impacts students' online patterns of action. Li (2009) developed and validated the 
questionnaire to explore Chinese university students' motivational regulation. The participants were 
enrolled in an English learning program. Results found a varying degree of motivational regulation, 
including performance self-talk, mastery self-talk, interest, task importance, enhancement of self-
efficacy, self-reward, volitional influence, and negative-based incentive. He discovered that disparities 
in the results of the motivational techniques were occurred because of gender differences. Although 
Li's study was the first effort to discover motivational regulation in China yet, the study was conducted 
in a general environment devoid of the particular context, such as writing. 

In the Pakistani background, the L2 motivational techniques are entirely under-researched. Islam 
et al. (2013) investigated students’ motivation for learning English in Pakistan. He used Dornei's (2009) 
L2 motivational self-system theoretical structure. Norton and Kamal (2003) investigated learners' views 
on investment in the English language in the post 9/11 scenario in the Karachi region. Nawaz et al. 
(2015) explored different influences that motivate students to learn the English language in the 
provinces of Sindh; similarly, Pathan et al. (2010) carried a study in the province of Punjab. Yaqoob et 
al. (2014) tested another principle of motivation as Ideal L2 self (Dornyei, 2005; 2009) in Pakistan. An 
exploratory factor analysis was carried out by Nausheen (2016) of the motivational scale of the 
Motivated Learning Strategies Questionnaire (MSLQ) by Pintrich and De Groot (1990). The findings of 
the study differ from the previous results attributed to Pakistan's different cultural backgrounds. It was 
not possible to load the elements of the construct control beliefs to any aspect. The researcher saw 
this result from the position that, instead of depending on their expertise, students in Pakistan placed 
learning responsibility on their teachers. A research was conducted by Rasool and Winke (2019) to 
explore the motivation for the second language of the Pakistani students, using the motivational self-
method of Dornyei (2009) L2. 

Recently, Javed and Ali (2018) identified ESL language learning techniques using the self-reported 
Technique Inventory for Language Learning (SILL) by (Oxford, 1990). This inventory comprises the 
following strategies: memory strategies, cognitive strategies, comprehension strategies, metacognitive 
strategies, compensatory strategies, social strategies, and practical strategies. The results of the 
research-validated the earlier studies that successful students use more systematic and metacognitive 
strategies. In addition, highly successful individuals often used techniques that contributed to high 
academic achievements. In the same way, females used far more learning methods than men. 
However, in Pakistan's multilingual context, motivational methods for the researcher's best awareness 
have not yet been discussed as SRL constructs. 

In previous research, the participants' general attitude is centered on "intended learning" (Rasool 
& Winke, 2019). Nevertheless, there is a lack of learning mechanism where students are able to monitor 
their motivation through motivational methods. Although the position of motivational regulatory 
strategies for academic performance is supported by researchers (Pintrich & De Groot, 1990; Teng & 
Zhang, 2017), the context of L2 writing with respect to motivational strategies is less explored. 
 
Research Questions 
The current study addresses two research questions: 

1. What was the situation of motivational regulation strategies reported by university 
undergraduate students in EFL writing? 

2. Were there any gender differences between students in terms of self-reported motivational 
strategies use.  

 
Research Methodology 
According to Neuman (2003), quantitative methods are a way to combine deductive reasoning with 
exact practical interpretations of each performance to detect and validate a range of probabilistic 
causal laws that could be employed to calculate universal trends of social behavior. Therefore, this 
paper aims to calculate the variables in the conceptual assumption so that the calculation of the 
variables in the theoretical context is an essential measure of the analysis and an integrated part of 
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quantitative research design (Cavana et al., 2001). Second, the quantitative approach authenticates 
the underlying variables of the theory and measures. 

In this study, the Writing Strategies for Motivational Regulation Questionnaire (WSMRQ) by Teng 
and Zhang (2015) was used to collect the data. This questionnaire consists of five variables; interest 
enhancement, performance self-talk, mastery self-talk, emotional control, and environment 
structuring. The questionnaire is a 7-point Likert scale ranging (not at all true of me=1, very true for 
me=7).  

In this analysis, 481 participants were recruited from the five main universities of Pakistan 
(Baluchistan). All respondents were involved in B.S. English major programs were ranging from the 
second semester to the fourth semester. There were 251 females and 230 male participants aged 18 
to 24 years (M = 20.83, SD = 2.20). Convenience sampling was used for the rapid collection of data. 
English writing is a mandatory course for B.S. major English students in Pakistan, given consecutively 
over the first two years of the four-year education degree program, required by the Pakistan Higher 
Education Commission (HEC, 2017). The data from the B.S. Therefore, English Major is considered 
first-hand knowledge of undergraduates' writing abilities and introduces SRL techniques into daily 
classrooms. Initially, a series of independent sample t-tests were conducted to examine the reported 
motivational strategies and gender differences. 
 
Table 1. Descriptive Analysis for Writing Motivational Strategies 

Motivational Strategies 
N Mean S. D t p 

95% CI 
LL UL 

Interest enhancement 481 4.336 1.582 60.098 .000 4.194 4.478 
Performance self-talk 481 5.104 1.428 78.369 .000 4.976 5.232 
Mastery self-Talk 481 4.842 1.503 70.651 .000 4.707 4.977 
Emotional control 481 4.495 1.449 68.021 .000 4.365 4.625 
Environment structuring 481 4.815 1.250 84.434 .000 4.703 4.927 

 
In the first phase researcher aimed to provide a descriptive analysis of the Pakistani university 

students regarding their use of motivational strategies. The findings showed that students were tended 
to use more performance self-talk (M= 5.104), mastery self-talk (M=4.842), and environment 
structuring (M=4.815). The reported use of interest enhancement (M= 4.336) and emotional control 
(M= 4.495) was comparatively low.  
 
Table 2. Descriptive Analysis of Gender Differences in Motivational Strategies Use 

Subscales Gender M SD F t p Cohen's d 
Interest enhancement  Male 3.940 1.564 1.45 -5.93 .000 0.522 
 Female 4.768 1.489  -5.94 .000  
Performance self-talk  Male 4.987 1.480 1.46 -1.88 .060  
 Female 5.232 1.360  -1.89 .059  
Mastery self-talk  Male 4.731 1.568 3.66 -1.68 .092  
 Female 4.963 1.422  -1.69 .090  
Emotional control  Male 4.310 1.478 1.17 -2.95 .003 0.27 
 Female 4.697 1.392  -2.96 .003  
Environment structuring  Male 4.850 1.256 .218 .639 .523  
 Female 4.777 1.246  .640 .523  

 
The results of gender difference in motivational strategies use were mixed, the significant 

differences were found in interest enhancement males (M=3.940, SD=1.564) and females [M=4.768, 
SD=1.489; t (479) =5.935, p=.000] with large effect size (cohen’s d=0.52) and emotional control males 
(M=4.310, SD=1.478) and females [M=4.697, SD=1.392; t (479) =2.954, p=.003] with medium effect 
size (cohen’s d= 0.27). Though the female students' mean scores of mastery self-talk and performance 
self-talk were high, no significant difference was found. Conversely, the male result of environment 
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structuring showed high mean score than the female yet, the difference was not significant for males 
(M=4.850, SD=1.256) and females [M=4.777, SD=1.246; t (479) =.640, p=.523].  
 
Discussion 
The results of the study signify that Pakistani students support and maintain their learning effort by 
using motivational strategies. The Pakistani students registered relatively high use of self-talk mastery 
and self-talk efficiency. Mastery self-talk is the recorded assertion of students to master the 
components of the assignment), represented the attempts of students to subvocalize or think to 
themselves about clear motives or aims to continue working and completing the assignment. 
However, mastery self-talk reflects learners' emphasis on motivating themselves to learn and mastering 
the task, rather than students' propensity to concentrate on having good grades. On the other hand, 
performance self-talk (the nature of the learner's thoughts improves performance and dedication to 
the task). The technique in which students stressed or emphasized performance targets relating to the 
completion of the mission. These results are consistent with (Wolter, 1998; 1999). This outcome could 
mean that students are more attracted to extrinsic rewards, such as excellent grades, to sustain their 
task completion motivation. This result also is in line with Pintrich's (1999) explanation of goal 
orientation. He says that targeting as a fundamental component of motivational values is a deciding 
factor in self-regulation. 

Furthermore, it added that learners are more oriented to good grades and competing with others. 
For that purpose, to self-regulate their learning process, learners need to have a benchmark by which 
they measure their results. Therefore, defining short-term and long-term objectives would be a 
possible contribution to students' self-regulation in English writing. 

The least used sub-strategy reported was the interest enhancement that makes learners' tasks 
interesting and enjoyable. For the least used strategy, a parallel rationale may be given as it was given 
for the most frequently used strategy. Extrinsically-oriented learners are unlikely to study for the sake 
of learning or the sake of fun. They learn to achieve their goal or ultimate reward (Safdari & Maftoon, 
2016). As a result, they remember the impotence of getting the task done, as evident from the frequent 
use of performance self-talk for keeping the goal in mind and focus on achievement, while they do 
not feel a need to make their task interesting for themselves. 

A noticeable fact derived from the findings of students' reliance on external focus and their 
reward for improving their motivation and weighting their self-talk can affect their motivation (Safdari 
& Maftoon, 2016). A conventional classroom instructor in Pakistan motivates students with extrinsic 
incentives, and classroom leadership most often directs students to product orientation than process 
orientation (Meece et al., 2006). Therefore, students will concentrate on performance strategies for 
the standard evaluation process to be efficient and consistent in their performance. 

Some students rely on extrinsic motivation (grades) and peer comparisons for their goals and 
achievement (Pintrich & Schunk, 2002). Therefore, students who struggle easily lose self-confidence 
to learn and pursue protective tactics and self-handicapping (Paris & Newman, 1990). In addition, 
they prefer simple tasks to prevent failure, defer actions, and avoid social interactions. Consequently, 
the growth of self-regulated learning (SRL) by learners is hindered and reduces academic 
achievement. These weakening values are generated in an early academic career (Cain & Dweck, 1995; 
Perry, 1998; Turner, 1995). Therefore, research supporting SRL in undergraduates is well needed. 

Respondents mentioned above-average environmental strategy, assisted by (Usta, 2011), who 
found that environmental management is a commonly used strategy. With the frequent use of emotion 
control, the sub-strategy of motivational strategies can be assumed that Pakistani students can manage 
and control their emotions and maintain efforts to complete the task. 

The results showed that while male students' mean values are relatively small compared to female 
students, the statistical disparity between male and female students exists in all motivating methods 
except for environmental structure. Few studies (e.g., Kirmizi, 2014; Zimmerman & Pons, 1999) 
indicated that female students have a high degree of environmental structuring use. The findings 
showed a discrepancy with (Kirmizi 2016) that observed statistical differences in metacognition, and 
environmental structuring strategies use between the two genders. This research's findings are in 
agreement with Ting and Chao's (2013) analysis, who worked on the self-regulated gender and 
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achievement strategies of vocational college students and found no statistically significant disparities 
in students in self-regulation. 

In all, female participants registered a higher strategic use than their male counterparts. However, 
the combination of writing skills, SRL, and gender showed substantial results. This finding supports 
the previous research that females seem to use a broader variety of tactics than men (Chang et al., 
2007; Martinez, 2016). The study's findings are consistent with past studies that indicate that female 
students appear to outweigh their counterpart male students in the implementation of strategies in 
writing (e.g., Li, 2009; Zimmerman & Martinez-Pons, 1990). One possible reason for female students' 
high reported use of motivational strategies could be that they are more mindful and careful of their 
learning actions. Therefore, they displayed readiness and conscious effort to report their motivational 
regulation strategies.   

The findings may also indicate the differences of approach towards the questionnaire between 
gender. The stereotypical assumption associated with the girl’s behavior in the academic domain may 
be the cause of the reported gender disparities. It is expected that girls should be mindful of their 
learning environment, structure and handle skillfully. This hypothesis parallels researchers' claim that 
differences in gender in "academic variables can rely upon the stereotypical beliefs that students hold 
about gender instead of gender" (Pajaras & Valiante, 2002, p.216), when gender role assumptions are 
accounted for, the differences between gender disappears in academic variables (Pajaras & Valiante, 
2002). 
 
Conclusion 
Findings of the study showed that learners must be equipped with the self-regulation skills and 
management techniques to persuade themselves to undertake academic activities in the face of 
challenges or desirable alternatives to support active and successful learning (Zimmerman & Bandura, 
1994). These results provide empirical evidence for the socio-cognitive approach to the learning 
practice, which recognizes human thinking and behavior’s origin in culture. It acknowledges the 
significant fundamental influence of thought processes on human enthusiasm, affects, and activity 
(Bandura, 1986). 
 
Future Recommendations 
Research demonstrates that there are variations across cultures in reasons and definition of success 
outcome (Hau & Salili, 1993). Therefore, more intercultural study and research with ethnically diverse 
communities is required. It is proposed that further studies be carried out in various universities with 
different geographical locations and different forms of administration, taking into account other 
variables, such as age, school age, different grade levels, rural and urban society. It is possible to 
investigate another diverse socio-economic background. The social element is supposed to be 
important for students' motivation. The study results are promptly addressed by the calls for more 
studies in recent literature to identify best practices in encouraging the regulation of learning at critical 
transitional stages in other language skills. 
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