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GiSbal Begional Review

Study was undertaken to find quality assurance practices being adopted in public and private sector higher
education institutes of Punjab Pakistan. There were total 156 faculty members (male & female) in the selected
four departments of 10 selected universities (5 from public and five from private) which constitute as accessible
population of this study. Self-constructed instrument was validated by expert opinion and pilot testing. The
responses of the faculty members were measured with the help of frequency and their percentages, mean and
standard deviations. It was concluded that the quality assurance practice regarding quality learning

Abstract

environment, quality learning outcomes, quality content etc are contributing towards the provision qf learning
environment. Institutions wise no significant difference was found in all quality assurance practices discussed
in the study. It was recommended that practical application of other countries may be put to practice on small

scale first and thereafter on extensive level.
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Introduction

The level of education around the world is rising rapidly, and this has led to a decline in the level of qualified
education in various countries. It has been investing in quality standards since the early 2000s. Moreover,
education problems are increasing day to day in developing countries. In developing countries higher education
institutions go through many studies in order to catch up with the other universities throughout the world
regarding the following features; (a) Technology, (b) Institutional facilities and (c) Financial aspects (Noreen &
Hussain, 2019).

Higher education refers to the training of people with rich knowledge and experience based on the interests

and abilities of people in the fields required by the country. As can be seen from the statement, the country’s
higher education institutions have several direct and indirect grants. Therefore, the goal of all developed and
developing countries is to create the most powerful knowledge-based economy in the world (UNICEF, 2000).
According to Shukla (2014), higher education institutions are the collective name for higher education
institutions. At university, following are the most reprehensible element of quality. (a) integration of professors,
(b) keeping them in the institution and (c) flourishing and increasing renewal.

On August 14, 1947, when Pakistan appeared on the world map, there was only one fully functional
university, Punjab University (founded in 1882), and only one recently established university (Sindh University,
Jam Sholo University) In 1947). In this newborn country, it was difficult to accommodate the needs of higher
education of 75 million people (Isani & Virk, 2005), (Batool & Qurashi, 2007). The founder of Pakistan, Quad-

e-Azam Muhammad Ali Jinnah, convened the first education committee, reflecting that education is the topmost

priority of the new youth state. Only one month after the establishment of Pakistan. The national leader
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emphasized the importance of higher education at the meeting, that "the future of our country will largely depend
on the type of education we provide for our children" (Government of Pakistan, 1947). Almost all governments
are trying to improve Pakistan’s education system. Governments have reflected this in the numerous
constitutions and committees composed of their regimes. So far, the two governments have announced six
education policies and in addition to these policies, several committees and working groups have been established.
Reports have been published in 1947, 1951, 1959, 1966, 1969, 1970, 1972, 1979, 1992, and 1998-2010. And
the reform of the education sector in higher education: 2001-2004 Strategic Plan and Improvement (Government
of Pakistan, 2002, 2007 & 2009), (Boston Group, 2001), (UNDP, 2007), (Varonism, 2014).

Higher education refers to education in Pakistan above grade 12, usually related to the 17-23 age group
(USAID, 2008). In Pakistan, universities can usually be divided into ordinary universities and professional
universities. Professional courses are usually provided by professional universities in a discipline (ie engineering,
agriculture, medicine, etc.). Ordinary universities offer courses ranging from liberal arts to information
technology. The oldest and largest university is Punjab University, which consists of four campuses, 13 colleges,
9 polling stations, more than 63 departments, centers, research institutes and more than 500 affiliated colleges
(Punjab University, 2010). This highlights the diversity of courses offered by ordinary universities. HEC is
designed for different types of professional universities. HEC divides universities into the following categories:
(a) agriculture/veterinary, (b) art/design, (c) business/IT, (d) engineering, (e) general and (f) scientific health
(UNESCO, 2000), (Anderson, 2006), (Shabbir, et. al., 2014).

In addition to these universities and colleges and degree-granting institutions [DAI], a large number of

affiliated colleges and research institutes also provide higher education needs. These affiliated universities are all
over the country’s nuclear weapons and corners, and provide education in remote areas. Degrees are awarded
by affiliated universities to students who graduate from these affiliated colleges and institutes (Isani & Virk, 2005),

(Ayub, Shahzad & Ali, 2019), (Arshad, Ahmed, Noreen & Shamas, 2019). Recently, higher education in Pakistan

has exploded into a new phenomenon of sub campuses.

All countries seck an understanding of the "quality of education" appropriate to their education system. To
this end, these countries have established their own quality standards and promoted the educational standards.
Their practice and control in higher education institutions based on the quality standards they manage. Expansion
and growth often cause problems in the quality standards of higher education institutions (World Bank, 2002,
2006, 2007 & 2008), (Woodhouse, 2006). It is very important to regulate the development direction of the
quality of universities. In recent research, especially among students, administrative management (leadership)
and academic staff are very important to think hatch and march with other world crazy of quality. In university
following are the most condemning elements of quality; (a) The induction of faculty, (b) Retain them in the
institution and (c) Updated flourishing and growing (Walsh, 2002).

Sequential steps are taken by quality administration, wherein quality administration is put to assessment and

evaluation, which opens the opportunities for encouragement and punishment (Sari, Firat & Karaduman, 2016).

In Pakistan higher education institutions are under the responsibilities to keep an eye on the following’s aspects;
Infrastructure services investments their operational effectiveness so as to empower a regular improvement in
the quality of administration and extension of facilitation to other services as well. Therefore, the understanding
of the quality of the organization must conform to world standards, so that continuous seminars and training must
continue (Rasool, Arshad & Ali, 2019), (Cetinsava, 2014), (Karaim,2011).

In higher education, quality assurance is a process designed to maintain the trust (input, process, result) of

the relevant parties provided, and to meet the minimum required standards for expectations or measurement
(Hou, 2012), (Harvey, 2008), (Hou, Morse & Chiange, 2012). It is related to evaluation (indicating all methods
used to judge the performance of individuals, groups or organizations) and certification (determining the status,
acceptability or applicability of higher education institutions or programs) (Harvey, 2017). At this time, the
understanding of the quality of higher education institutions is considered. Education drives the development of
quality assurance systems and quality management practices (Rasool, Khan & Ali, 2019). Quality assurance and
intuition also involve the following aspects; (a) teaching status, (b) research, (c) publications and (d) student

academic performance (Taylor & Braddock, 2007).
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With the passage of time, both public and private higher education sectors in Punjab are developing rapidly
and timely work aimed at exploring the current state of quality assurance in the higher education sector. This
research attempts to investigate the quality assurance models and practices that are being implemented by public
and private higher education institutions in Punjab, Pakistan.

Objective

To investigate the quality assurance practices currently being adopted in the higher education institutes of Punjab.

Research Question

What are the quality assurances practices currently being adopted in the higher education institutes?

Methodology
Research Design

Present study was descriptive type based on the quantitative data.

Target population

There are total 52 universities in Punjab 29 in public sector and 23 in private sector. All these universities, their
faculty members, heads of department and heads of QEC’s will constitute target population for this study.

Accessible population

There are total 156 faculty members (male & female) in two departments of 10 selected universities which
constitute accessible population of this study.

Sampling

Random sampling technique was used to select the respondents using three stages. In the first stage five
universities were selected from public sector and five from private sector randomly. In the second stage four
departments were selected from each university. At the last stage all faculty members of four departments and
heads of department were included in the sample (Gay, Mills & Airasian, 2004).

Instruments of the Study

Two questionnaires were developed for the heads of department and all the faculty members of selected four
departments.

Validity of the instrument

The validity of the questionnaire was determined and improved through experts’ opinion. The suggestions of the
experts were incorporated and then sent for pilot testing.

Reliability of the Instrument

A pilot test was conducted on 20 teachers (ten from public sector and ten from private sector universities) who
were not included in the sample to determine the reliability of the instrument. Cronbach Alpha test was applied
to find the alpha value.

Data Collection

The self-constructed questionnaire having variety of items i.e. tabular form, Likert scale items and open-ended
questions format was used by the researcher to collect data. Data was collected personally by the researcher. The
questionnaire face and content validity were established by the panel of experts in the relevant field area. A
Cronbach’s alpha reliability of 0.78 was obtained for the questionnaire during pilot study on 20 faculty members.
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The questionnaire was self-administered by the researcher through direct contact with the sampled population.
The return rate was encouraging and recorded to be 80%. Three days were given to the respondents for returning
the filled questionnaire. It took more than a month to distribute and recollect the filled instruments from
respective university campuses. After receiving the filled questionnaire from the respondents the researcher
entered the results.

Data Analysis

The responses of the faculty members were measured with the help of frequency and their percentages, mean
and standard deviations. Each table is formed on the basis of variables of the study. The results are arranged in
descending order to indicate the most agreed quality assurance practices from the instrument.

Analysis and Interpretation

Table 1. Quality Learners in QA Practices

SDA DA N A SA

S.No Statement % Mean S.D
0

L Good Rrograms include  components  of 0 0 4.8 40 559 4.50 0.59
psychological development of learners.

) Physically and psychosocially healthy children learn 0 67 76 ’1 4 444 0.90
well.

3. .Posmve. early ' practical . experler.lces and 0 )9 43 39 53 443 072
interactions are vital to preparing a quality learner.

4. This educational program enrolls healthy learner. 0 0 124 36.2 51.4 4.39 0.70
Family support is sought by the program through

5. their participation in education enrichment 0 1 13.3 429 42.9 4.28 0.73
practices.
Total 0 2.1 8.6 35.8 53.3 4.40 0.72

The above table indicates the frequency distribution of the responses of faculty members regarding quality
learners. The responses ranged from strongly agree (53.3%) to neutral (35.8%) and had the overall mean value
of 4.40 (S. D= 0.72).

The most agreed quality assurance practice regarding quality learner was about Good programs include
components of psychological development of learners (M= 4.50, S. D= 0.59). The second most favored quality
learner practice was regarding physically and psychosocially healthy children learn well (M= 4.44, S. D= 0.90).
The third highest agreed statement was Positive early practical experiences and interactions are vital to preparing
a quality learner (M= 4.43, S. D= 0.72). It was observed from the results of above table that all the mean
response values were from the category nearest to highest level of mean value i.e. 5.00.

Table 2. Quality Learning Environments in QA Practices
SDA DA N A SA

S.No Statement v Mean S.D
0
L Const.ructlve reinforcement  helps  develop 0 0 86 61 305 422 0.59
behaviors reflects focus on concerns to learn.
5 Well—hmanage('l depa'rtments' and classrooms 0 )9 57 0 314 420 0.67
contribute to interactive learning.
3. The quality of school buildings adds to ease in 0 0 76 667 257 418 0.55

learning.

Socialization and group efforts are responsible for
4. creating high quality physical, psycho-social and 0 29 48 66.7 257 4.15 0.63
service environment at the departments
The good quality of school facilities seems to have 0 95 29 524 350 413 0.87

an indirect effect on learning.

Total 0 3.0 59 614 297 4.18 0.66

Vol. V, No. I (Winter 2020) Page | 463



Sadia Ayaz, Khalid Rashid and Muhammad Ramzan

The above table indicates the overall response of the faculty members regarding quality learning
environment. The responses ranged from agree (61.4%) to strongly agree (29.7%) with the overall mean score
of 4.18 (S. D= 0.66) indicating that the responses were nearest to the highest level of agreement.

Majority of the respondents were strongly agreed (M= 4.22, §.D= 0.59) about constructive reinforcement
helps develop behaviors reflect focus on concerns to learn. Secondly the most agreed practice was about well-
managed departments and classrooms contribute to interactive learning (M= 4.20, S. D= 0.67) and thirdly
faculty members were quite agreed upon the quality of school buildings add to ease in learning (M= 4.18, S. D=
0.55).1t was observed from the above table that all the faculty members were quite agreed upon the quality
learning environment practices as the means scores were nearest to the highest level i.e. 5.00.

Table 3. Quality Content in QA Practices

SDA DA N A SA
S.No Statement Y Mean S.D
0

1. Currlculum ' offers market-oriented 0 43 43 476 429 429 0.76
subjects/reading

2. Curriculum C(')ordlnates and integrates the 0 38 8.6 533 343 418 074
contents of subject where necessary.

3. Currlculum emp‘hasues deep coverage of 0 133 43 39 49 411 1.00
important areas of knowledge.

4. .Currl?ulum . matches gender-sensitive, 0 105 57 457 381 411 0.92
inclusive and diverse needs of students.

5. Curriculum leads the way to the development 0 43 10.5 552 295 410 0.77
of concepts.

6. Curriculum focuses on critical ways to learn. 0 1.9 22.9 419 333 4.07 0.80

7. Cult}lral patterns are discussed in the realm of 0 0 20 543 257 4.06 0.68
curriculum.

8. Idea's concel\ied in other regions of the world 0 1 171 571 248 4.06 0.68
are included in local context.

9. The content embraces local and national 0 0 171 61 2.9 4.05 0.63
values.

10. Currlculun.l provides for exercise of choice 0 95 133 419 352 403 0.94
among subjects of study.

11. Indlvldu.al chfferen7ces are' cons1der.ed on 0 114 38 571 276 401 0.88
developing students’ evaluation strategies.

12. Quality ba'sed curriculum considers knowledge 0 0 ’1 58.1 ’1 4.00 0.65
of the subject rather than content.
Total 0 5.0 12.4 51.0 31.4 4.08 0.78

The above table indicates about the responses of faculty members regarding quality control practices. The
overall responses ranged from agree (51.0%) to strongly agree (31.4%) and the mean response was 4.08 (S. D=
0.68). Most faculty members were quite agreed to curriculum offers market-oriented subjects/reading (M=
4.29, S. D= 0.76). The second highest agreed practices were about curriculum and integrate the contents of
subject where necessary (M= 4.18, S. D= 0.74) and the third most agreed was about Curriculum emphasize
deep coverage of important areas of knowledge(M= 4.11, S. D= 1.00).It was observed from the above results
that all mean response values were nearest to the highest level of agreement level i.e. 5.00.

Table 4. Quality Processes in QA Practices

SDA DA N A SA Mean S.D
S.No Statement

1 Teacher uses student-centered method of 0 0 4 486 390 427 0.67

instruction.
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2. Policies about programs are continuously revisited. 0 4.8 16.2 30.5 48.6 4.23 0.89

3. Student teacher involvement makes elevation in 0 19 162 39 4.9 423 0.79

student achievement.
Teacher’s research is put to practice to enrich

4. 0 0 22.9 39 38.1 4.15 0.77
programs and contents.

5 Cul.tural. Ratterns are followed in teaching to groom 0 0 181 514 305 412 0.70
ethics/ civic sense.

. Efficient use of t'1me makes possible more coverage 0 57 181 419 343 4.05 0.87
for student learning.

7. Professional development remains a regular feature. 0 3.8 24.8 40 31.4 3.99 0.85

8. Teachers are paid according to current market trend 0 8.6 21 35.2 352 3.97 0.96

9 Concern ofye\'all?atlon remains .focused on stretching 0 19 248 505 22.9 3.94 075
the student’s caliber to the optimum.
Total 0 2.8 19.3  41.8 35.9 4.10 0.80

The above table indicates the responses of faculty members regarding quality process practices. The overall
responses were ranged from agree (41.8%) to strongly agree (35.9%) with the overall mean value of 4.10 (S.
D= 0.80). All the faculty members were quite agreed upon the process of teacher uses student-centered method
of instruction (M= 4.27, S. D= 0.67). The second most agreed practice was about policies about programs are
continuously revisited (M= 4.23, S.D= 0.89) and the third most favored practice was student teacher
involvement makes elevation in student achievement (M= 4.23, S. D= 0.79).It was observed from above results
that the least agreed or the practice that was having neutral agreement was about concern of evaluation remains
focused on stretching the student’s caliber to the optimum (M= 3.94, S. D= 0.75).

Table 5. Quality Outcomes in QA Practices

SDA DA N A SA
S. No Statement Y Mean S.D
0

1. Car'e is tak.en ab01.1t. educ?tlonal quality 0 29 152 457 36.2 415 0.78
for improving participants’ health.

2. Parents appreciate  high  academic
achievement because it helps their 0 3.8 14.3  47.6 34.3 4.12 0.79
children to get high paid jobs in future.

3. Teaching students to read, write and
calculate is often considered as the 0 8.6 25.7  38.1 27.6 3.85 0.93
primary purpose of formal education.

4. Assessment of academic achievement
outcomes has most often been usedina 0 20 13.3 35.2 31.4 3.78 1.10
summative way.

5. Assessm.ent and testl.ng information is 0 19 16.2 304 304 378 110
used to improve learning of students.

6. Parents appreciate school environment 0 133 171 486 21 377 0.93

and infrastructure

Total 0 11.2 169 413 304 3.90 0.93

The above table indicates the responses of faculty members about quality outcome-based practices in quality
assurance. The overall responses ranged from agree (41.3%) to strongly agree (30.4%) with the overall mean
value 3.90 (S. D= 0.93). Majority of the faculty members were quite agreed about care is taken about educational
quality for improving participants’ health (M= 4.15, S. D= 0.78). The second highest agreed practice was about
parents appreciate high academic achievement because it helps their children to get high paid jobs in future (M=
4.12, 8. D= 0.79). The third highest agreed practice was about teaching students to read, write and calculate is
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often considered as the primary purpose of formal education (M= 3.85, S. D= 0.93). It was also observed that
the practice that was about parents appreciate school environment and infrastructure constituted neutral
agreement (M= 3.77, S. D= 0.93).

Significant Difference in Opinions of Respondents Regarding Quality Assurance
Practices

The significant difference in mean responses of faculty members regarding quality assurance practices was
calculated with the help of independent sample t-test where there were a group of two categories only and one-
way ANOVA where there was a group of more than two categories in a variable

Table 6. Gender Wise Significance of Difference in Opinions Regarding Quality Assurance Practices

Variables Gender N Mean SD df t P

Quality Learner I;/[ ig 1j§ 82 154 0.08 0.78
Quslity Lesming Envivonmen. L D
Quality Control I;/[ ig izg gfzr 154 0.88 0.35
Quality Process I}z/l ig i?g 812 154 099 0.32
Quality Outcomes I;/[ ig ig; 8?2 154 0.75 0.38

The above table indicates that female was more agreed (M= 4.47, S. D= 0.47) about quality learner
practices than male respondents (M= 4.36, S. D= 0.43). Yet there was found no statistically significant difference
in the opinion of male and female respondents regarding quality learner practices (p= 0.78, df = 154). Female
respondents were more agreed (M= 4.30, 0.47) regarding quality learning environment than males (M=4.08,
S. D= 0.34), while there was found a statistically significant difference (p= 0.04, df = 154) in opinions of male
and female respondents regarding quality learning environment practices. Female were more agreed (M= 4.20,
S. D= 0.42) about quality control practices than male respondents (M= 3.99, S. D= 0.44). Yet there was found
no statistically significant difference in the opinion of male and female respondents regarding quality control
practices (p= 0.35, df= 154). Female were more agreed (M= 4.19, S. D= 0.43) about quality process-based
practices than male respondents (M= 4.04, S. D= 0.49). Yet there was found no statistically significant difference
in the opinion of male and female respondents regarding quality process-based practices (p= 0.32, df = 154).
Females were more agreed (M= 4.07, S. D= 0.61) about quality outcome-based practices than male respondents
(M= 3.77, S. D= 0.55). Yet there was found no statistically significant difference in the opinion of male and
female respondents regarding quality outcome-based practices (p= 0.38, df = 154).

Table 7. Institution Wise Significance of Difference in Opinions Regarding Quality Assurance Practices

Variables Institution N Mean SD df t p

Quality Learner i:itzfe 3‘; :j:g 8:2 154 033  0.56
Quality Learning Environment i:itzfe 3‘; : fg g: iz 154 0.2 0.72
Quality Control i:itzfe 3‘; :éé g:ii 154 0.57  0.45
Quality Process i:itzfe 3‘; :éé 8:2 154 046 0.49
Quality Outcome i:itzfe 3‘; ;Z(z) g:é? 154 090 0.78
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The above table indicates that private sector members were more agreed (M= 4.42, S. D= 0.44) about
quality learner practices than public sector respondents (M= 4.40, S. D= 0.47). Yet there found no statistically
significant difference in the opinion of public and private sector respondents regarding quality learner practices
(p= 0.56, df = 154). Public sector respondents were more agreed (M= 4.24, 0.39) regarding quality learning
environment than private ones (M=4.10, S. D= 0.43), while there was found no statistically significant
difference (p= 0.72, df = 154) in opinions of public and private sector respondents regarding quality learner
environment practices. Public sector respondents were more agreed (M= 4.11, S. D= 0.45) about quality
control practices than private respondents (M= 4.06, S. D= 0.42). Yet there was found no statistically significant
difference in the opinion of male and female respondents regarding quality control practices (p= 0.45, df = 154).
Public sector participants were more agreed (M= 4.12, S. D= 0.49) about quality process-based practices than
private sector respondents (M= 4.08, S. D= 0.44). Yet there was found no statistically significant difference in
the opinion of male and female respondents regarding quality process-based practices (p= 0.49, df = 154).
Private sector participants were more agreed (M= 3.92, S. D= 0.61) about quality outcome-based practices than
public sector respondents (M= 3.90, S. D= 0.59). Yet there was found no statistically significant difference in
the opinion of male and female respondents regarding quality outcome-based practices (p= 0.78, df = 154).

Table 8. Designation Wise Significance of Difference in Opinions Regarding Quality Assurance Practices

Variables Groups Sum of Squares df  Mean Squares F p

Between Groups 0.39 2 0.19 0.93  0.40
Quality Learner Within Groups 21.05 153 0.21

Total 21.43 155

Between Groups 1.81 2 0.91 5.70  0.00
Quality Learning Environment ~ Within Groups 16.21 153 0.16

Total 18.03 155

Between Groups .10 2 0.05 0.25  0.77
Quality Control Within Groups 20.15 153 0.20

Total 20.25 155

Between Groups 42 2 0.21 0.96 0.39
Quality Process Within Groups 22.16 153 0.22

Total 22.58 155

Between Groups 1.62 2 0.81 2.33  0.10
Quality Outcome Within Groups 35.39 153 0.35

Total 37.00 155

The above table indicates that there was found no difference in opinions of faculty members of various
designations about quality learner (p= 0.40, df = 155), quality control (p= 0.77, df= 155), quality process (p=
0.39, df= 155) and quality outcome (p= 0.10, df= 155). It was also observed in the above results that there was
found a significant difference in opinions of faculty members of various designations regarding quality learning
environment (p= 0.00, df = 155).

Discussions and Conclusions

The quality assurance measures adopted by HEC can be regarded as the first step in establishing a quality assurance
system in Pakistan's higher education sector (Quality Assurance Agency for Higher Education, 2008 & 2009),
(Government of Pakistan, 2017). However, in Pakistan's HEI, there is usually no diagnostic review and evaluation
of these standards. Both public and private universities in Pakistan do not have external institutions or institutions
to review the academic courses of the institution, except for HEC approval (only mandatory for private
universities) (Aslam & Akbar, 2017). The results of this study indicate that public universities that have

established QEC have now prepared mission statements, quality assurance policies and procedures (Altbach

2012), (William & Dyke, 2008). Each department of the university has appointed a coordinator and is conducting
a self-evaluation Pandya, 2011).
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The main results of the study indicate that, in terms of student quality, quality assurance practices are about
good courses, which include components of student psychological development, and classrooms are contributing
to the provision of a learning environment. The conclusion is that the course provides market-oriented
topics/reading, and through the content and process coverage, teachers use student-centered teaching methods
to maximize students' talents. It was also concluded that the quality of education was taken care of to improve
the health of the participants, and that parents also appreciated this practice. Gender wise no significant difference
was found in respondents’ opinions regarding quality assurance practices like quality learners, quality learning
outcomes, quality control and quality process while significant differences were found in respondents’ opinions
regarding quality assurance practice like quality learning environment. Institutions wise no significant difference
was found in respondents’ opinions regarding all quality assurance practices discussed in the study. Designation
wise no significant difference was found in faculty members opinions regarding quality assurance practices like
quality learners, quality learning outcomes, quality control and quality process and significant differences were
found in faculty members opinions regarding quality assurance practices like quality learning environment.

Recommendation

It is the right of every human to get a quality education. It involves sketching the students’ potential and stretching
the students’ potential to the optimum. Necessary orientation sessions may be arranged by the university to
impart the basic knowledge relating to quality assurance practices like quality learner; quality learning
environment, quality control, quality process and quality outcome to the university faculty. Some exercises
should be followed for quality assurance and it may continue throughout the year which is essential for
monitoring, mentoring and evaluation. The research guidelines may be submitted by the quality assurance cells
to the departments and program in charge to match their courses with the market needs, teachers to cope with
the job market requirements and to universities enabling them to enter into a competitive environment. The
lessons learnt out of the practical application of other countries may be put to practice on small scale first and
thereafter on extensive level.
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