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Abstract: The study examined the effect of self-evaluation of head teachers’ effectiveness on school
performance through quality indicators: teacher evaluation, instructional leadership, organizational
management, school climate, and communication and community relations. School performance is
defined as the extent to which long or short-term educational targets are achieved by teachers, students
and schools. In district Sahiwal, 104 head teachers evaluated their own effectiveness on HTEQ developed
by researchers by selecting them conveniently. For school performance, MEAs' monthly visit reports were
used to collect the data on the factors: teacher presence, school cleanliness, functioning of facilities and
student presence, while data on student achievement scores were obtained from their schools. The study
found that head teachers implemented these indicators effectively and their schools' performance was
also at an excellent level. The study revealed a moderate relationship between both of the variables
(r=.54). The study also revealed that a 41% variance in the performance of schools was explained
through all five factors of head teachers’ effectiveness.
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Introduction

The school principals also known as head
teachers perform multiple management and
leadership role to maximize the school
outcomes (Karatas, 2016), ensure quality
education by managing the process of
instruction (Ch. et al.,, 2018, Fullan, 2010),
develop supporting climate to learning
(Robinson et al., 2008) and make sure of
implementation of the curriculum through
using multiple resources (Khan et al., 2009) to
improve the school performance (Day &
Sammons, 2013). Due to the importance of an
effective head teacher for school effectiveness,
it is essential to comprehend the qualities of an

effective headteacher that are being used
globally. It is a very complex construct which is
operationally defined by different researchers
to measure and involves multiple contextual
factors due to its significance in each society or
culture. The effectiveness of head teachers can
be described as the intended or expected effect
of head teachers’ work (Clifford et al., 2012).
Multiple studies revealed that head teacher
effectiveness is a process to measure how
quality indicators recommended by the state
are used by head teachers in their schools that
improve the results (Jones et al., 2018; Stronge
et al., 2013).
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To identify the effective head teacher,
various studies have been conducted using
quality indicators in different countries (Akram
& Malik, 2021; Day & Sammons, 2013; Karatas,
2016; Malik & Akram, 2020; McCullough et al.,
2016; Robinson et al., 2008). Based on quality
indicators, various models are also being used
globally to measure head teachers’
effectiveness such as the New Leader Model
(2012), Pennsylvania Model (2014), Wisconsin
Framework of Head Teacher Leadership
(2018), School Leader Impact Model (2015)
and Stronge et al. Model (2008) that improves
the school performance (Dee & Wykoff, 2015;
Jones et al., 2018; Teh et al., 2014; Sanders &
Kearney, 2012; Stronge et al., 2008). The
quality  indicator-based  framework s
emphasized to evaluate head teacher
effectiveness in the world, particularly from
China, the UK, Canada, Turkey and USA (Day
& Sammons, 2013; Shelton, 2013; Zheng et al.,
2017). On the other hand, in Pakistan, the
Performance Evaluation Report (PER) is being
employed involving some personal
characteristics only which is not a reliable and
valid document to evaluate the effectiveness of
head teachers and make further decisions
about their promotion. It is essential to use
research-based quality indicators which might
be a different lens to recognize the effective
head teachers in Pakistan. For that purpose, the
researcher and co-author also developed an
instrument to evaluate head teacher
effectiveness based on important quality
indicators of Stronge et al. (2008) model:
teacher evaluation, instructional leadership,
community relations and communication,
organizational management and school climate
(Akram & Malik, 2021).

In Pakistan, various studies failed to use
these quality indicators to measure head
teachers’ effectiveness (Nigab et al., 2015;
Salfi, 2011; Salfi et al., 2014) but Malik and co-
author made a serious effort to fill that gap in
the literature (Akram & Malik, 2021; Malik &
Akram, 2020). Previous, various studies used
these quality indicators separately in Pakistan
such as teacher evaluation (Akram & Zepeda,
2015), school climate (Anwar & Anis-ul- Hagq,
2014), organizational management (Khan et

Vol. VII, No. I (Winter 2022)

al., 2009) and instructional leadership (Akram
et al.,, 2017) to recognize effective head
teachers that did not provide a true picture of
head teachers' effectiveness. Based on quality
indicators, Malik and his co-author provided
valid and reliable HTEQ to evaluate head
teachers’ effectiveness and also examined the
effect of head teachers’ effectiveness evaluated
through teachers’ perception of school
performance (Akram & Malik, 2021; Malik &
Akram, 2020). Headteachers which are the
main stakeholders for school improvement
were ignored to measure their own
effectiveness in Pakistan. There is a dire need
to conduct a study if head teachers evaluate
their own effectiveness on HTEQ that would
predict and correlate with the performance of
the school. The present study focused on self-
evaluation of head teachers’ effectiveness by
involving quality indicators that would predict
and correlate with the school's performance to
fulfil the existing gap in the literature.

Theoretical Framework

Effectiveness is the capacity and ability to
obtain desired outcomes (Clifford et al., 2012).
The study hypothesized on goal-oriented
approach that is based on whether goals are
achieved (Schermerhorn et al., 2004) that
further provides feedback to head teachers
which is essential for improvement (Stronge et
al., 2013). Previous studies revealed that the
self-evaluation of head teachers based on
quality indicators provided reliable evidence as
the ratings about their own effectiveness would
remain consistent and predict school
performance (Herrera, 2010; Karatas, 2016).
The study framed previous findings that self-
evaluation of head teachers’ effectiveness based
on quality indicators would correlate and
predict school performance.

Head Teachers’ Effectiveness and
Quality Performance Standards

Stronge et al. (2008) provided some important
quality indicators of head teacher: teacher

evaluation, instructional leadership,
communication and community relation,
school climate and organizational
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management. Through employing Instructional
leadership, the head teacher emphasized the
culture of shared goals (Malik & Akram, 2020),
staff collaboration, opportunities for learning
for teachers (Brown, 2016), analyzing of
gathered data (Ch et al., 2018) and ensuring
the effective use of resources that are most
required to improve the student achievement
(Akram et al., 2017). There are multiple studies
revealed that instructional leadership
correlates with and  predicts school
performance (Hou et al., 2019; Louis et al.,
2012). School climate can be defined as the
stakeholders’ perceptions of friendly and
sympathetic interaction with head teachers
(Nichols, 2019; Rapti, 2013). Various studies
revealed that school climate is the most
essential indicator of school performance
(Maxwell et al., 2017; Shindler et al., 2016).
Teacher evaluation is most required to review
and rate the teachers’ effectiveness which also
provides feedback to teachers to improve their
professional growth (Akram & Zepeda, 2015).
Multiple studies provided evidence that teacher
evaluation predicts student achievement
(Akram, 2019; Malik & Akram, 2020).

Organizational management is another
quality of an effective headteacher that assist to
adjust and monitor the structure of the
institution, use of time, space and all required
resource, operational activities and use of data
effectively to improve the school performance
(Khan et al., 2009). Multiple studies revealed
that school performance can be predicted
through the quality of organizational
management of head teachers (Jacobson,
2011; Ndinza, 2015). Through community
relations and communication, head teachers
inform the vision of their staff (Keyton, 2011)
and develop a relationship with the community
to achieve the targets (Watson, 2019). A
plethora of research revealed that student
achievement correlated and predicted through
the communication and community relations
quality of head teachers that told the
importance of this skill for school improvement
(Wahed & El-Syed, 2012; Waswa, 2017). Due
to the importance of these qualities, the
research employed these quality indicators to
evaluate head teachers’ effectiveness that

490

would  correlate  and school

performance.

predict

School Performance

School performance is defined as the extent to
which long or short educational targets are
achieved by the teachers, students and schools.
It is the combination of efficiency and
effectiveness that means school targets are
obtained within time and are less expensive
(Habib, 2010). Some important models of
school performance were reviewed: School
Reforms Roadmap Model, Pakistan (2016),
Louisiana Model (2016), and School Manual
Model, Pakistan (2004) and five factors:
teacher presence, school cleanliness, student
presence, student achievement and functioning of
facilities were used to measure school
performance. Teacher presence in the classroom
has a direct effect on student outcomes
(Garrison, 2007). Student presence in the
classroom is highly required for their success
(Hufford, 2014). The functioning of facilities is
another factor of school performance that
involves functionality and provision of facilities
that enhance student achievement (Kaur,
2016). School cleanliness involves the
cleanliness of all classrooms, corridors, toilets,
lawns, playgrounds, and surroundings of the
school that must be according to hygiene.
School cleanliness is required for a better
environment and school improvement (Kausar
et al., 2017). Student achievement is defined as
the attainment of objectives that can be
measured with the help of tests (Nyagosia,
2011).

Evaluation of Head Teachers’
Effectiveness and School Performance

There are multiple studies that were conducted
to measure head teachers’ effectiveness based
on quality indicators and also correlated or
predicted the school performance or student
outcomes. Waters et al. (2003) revealed the
relationship between important leadership
qualities with student achievement. Hallinger
and Heck (2004) investigated the association
between leadership qualities and school
effectiveness and revealed that leadership
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affects student achievement or school
effectiveness. Cotton (2003) provided some
leadership skills: student learning, interaction
and relationships, school culture, instruction
and accountability that contribute to student
achievement. Another study examined the
compatibility between tools of head teacher
evaluation and quality indicators in the USA
which found that authorities were much
emphasized developing valid and reliable
instruments based on quality indicators:
community relations, instructional leadership,
and management of the organization to
evaluate their effectiveness (Catano & Stronge,
2006). Robinson et al. (2008) investigated the
effect of different effective leadership practices
on student achievement. The study provided
quality indicators: evaluation of instruction and
curriculum, setting high expectations and
goals, effective planning and resourcing,
promoting the professional development of
teachers through participation, and ensuring an
orderly and supportive environment that
affects student achievement which indicated
the importance of these qualities in student
learning.

Goldring et al. (2009) examined different
tools that were being used in multiple studies
to evaluate the leadership qualities of head
teachers and revealed that external
environment, management and personal traits
were employed with less concern for the quality
of teaching and curriculum to evaluate their
effectiveness in the past that did not provide a
vivid picture of effective head teachers and
tools were also not valid and reliable. This
study highlighted the importance of to use of
valid and reliable instruments to measure head
teachers’ effectiveness. Herrera (2010)
examined the effective practices of head
teachers that promote student achievement
and school success. The data were gathered
from head teachers and teachers to get their
perceptions by using the questionnaire. This
study provided seven effective head teachers’
practices such as order, culture, discipline,
resources, focus, intellectual stimulation and
input that predict the school performance.
Grissom and Loeb (2011) provided skills of
effective headteachers such as instructional
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management, organizational management,
internal relations, external relations and
administration that affect school performance.
Salfi (2011) revealed the important qualities of
a head teacher: promoting collaborative
culture, developing a shared vision,
empowering the staff through distributed
leadership, developing and maintaining good
relationships, and shared decision-making
involving all stakeholders.

Clifford et al. (2012) provided quality
indicators to evaluate head teachers such as
developing and maintaining the school
mission, examining the instructional quality
through analysis of data, effective use of
resources, safe and supportive learning
environment, maintaining a good relationship
with the community, and professionalism that
influences school outcomes. Day and Sammons
(2013) examined the nature and purpose of
leadership and its association with school
performance. The study revealed that a
combination of different strategies adopted by
the head teacher: developing a shared vision
and strategic plan, leading teaching and
learning,  managing the organization,
establishing healthy relations and professional
community, holding accountability and
strengthening the community have a positive
effect on the school performance. Salfi et al.
(2014) identified the qualities of a head
teacher:  awareness about leadership,
influential personality and role model,
communication and management skills,
professional  development and personal
qualities that are highly required for school
outcomes.

Kransnoff (2015) provided qualities of an
effective headteacher such as setting high
expectations for the students and staff, creating
a positive learning climate, cultivating
leadership in the school community, improving
instructional quality and managing people,
data and processes. Nigab et al. (2015)
examined effective leadership attributes or
qualities in Pakistan. The data were gathered
from teachers and head teachers by using the
questionnaire. The study provided effective
leadership attributes or qualities: self-

491



Muhammad Irfan Malik, Muhammad Akram and Abdul Hameed Qamar

management and decision-making, comfort
and commitment, empathy, and time
management. The results revealed that there
was a significant difference in the perceptions
of teachers and their head teachers, and results
suggested that head teachers lack leadership
skills. The analysis revealed that most head
teachers considered them good leaders, but
their teachers negated that. However, this
study explored some important leadership
qualities of head teachers despite the difference
in their opinions. Karatas (2016) explored the
professional standards of effective head
teachers and employed a mixed-method
approach to gathering the data from head
teachers through interviews and
questionnaires. The study identified some
quality indicators of head teachers such as
organizational management, educational and
technology leadership, school environment and
effective communication to evaluate their
effectiveness in his study.

Another study developed an instrument to
evaluate the head teachers’ effectiveness
through quality indicators such as professional
and community leadership, instructional
leadership, and leadership about system and
culture that found the strongest relationships
between these standards of head teachers and
student achievement (McCullough et al,
2016). O'Neill (2016) determined the qualities
of effective head teachers and data were
gathered from teachers and head teachers with
the help of questionnaires, observation and
interviews. This study found that an effective
head teacher was a strategic thinker and
ensured that the school was managed
effectively through the meaningful system and
distributive leadership. An effective
headteacher leads the school effectively
through an excellent relationship with staff, has
extensive knowledge of practices and the
educational world within and outside the
school, expects high standards of students and
staff, and communicates the vision clearly
among staff members.

Ontai-Machado (2016) investigated the
association between the qualities of leaders and
their school effectiveness and provided some
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quality factors: sharing leadership, a positive
climate of school and improvement of student
learning through analyzing of data, and
structured activities that were predicted and
correlated with school effectiveness which
indicated that head teachers with essential
qualities are essential to improve the school
performance. Salem (2016) identified some
dimensions of an effective headteacher: focus
on the instructional program, develop and
communicate vision, mission and goals, and
develop organizational structures that affect
student achievement. Zheng et al. (2017)
provided effective practices of head teachers:
planning and personnel, visibility and
participation, external relations and internal
environment, and instructional organization
that were correlated with student outcomes.

Malik and Akram (2020) evaluated the
head teachers’ effectiveness through teachers’
perceptions based on quality indicators:
management of an organization, climate of the
school, instructional leadership, community
relations and communication, and evaluation
of teachers that were also predicted and
correlated with school performance. Further,
Akram and Malik (2021) also developed and
validated HTEQ based on these quality
indicators that might be employed to evaluate
head teachers’ effectiveness. To summarize,
head teacher evaluation based on quality
indicators is highly required that might helps
head teachers to enhance their professional
development and school outcomes. The
researchers reviewed previous studies, models
and evaluation systems of different countries
which revealed that quality performance
standards are essential to measuring head
teachers’ effectiveness that improves school
outcomes. In Pakistan, previous studies lack to
measure head teachers’ effectiveness through
head teachers which perceptions are most
important for the school's improvement. There
is a dire need to conduct a study on self-
evaluation of head teachers' effectiveness based
on quality indicators and its effect on the school
performance to fulfil the existing gap which
might further strengthen the idea that effectual
head teachers are the most essential for school
success and realized by the policy maker as well
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to implement these quality indicators in schools
to evaluate head teacher effectiveness rather
than Performance Evaluation Report (PER)
that are being used and made decisions for
their promotions in Pakistan which are having
reliability and validity issues but only contains
some personal characteristics.

Research Objectives

3. What is the relationship between the

head teachers’ perceptions of their
effectiveness  and  their  school
performance?

4. Do head teachers’ perceptions of their
effectiveness combine to predict school
performance?

Conceptual Framework

The objectives of this study were to:

= Measure head teachers’ effectiveness
through  self-perceptions of head
teachers.

= Measure the school performance of male
and female, rural and wurban high
schools.

= Measure the relationship between the

head teachers’ perception of their
effectiveness  and  their  school
performance.

=  Predict the school performance through
head teachers’ effectiveness score.

Research Question

The research questions of the study were the
following:

1. What do headteachers perceive of their
own effectiveness?

2. What is the level of school performance
in public high schools?

The conceptual model gives a written and
visual output of the unified ideas of head
teachers’ effectiveness that is interlinked with
the school performance (Grissom & Loeb,
2011; Ontai-Machado, 2016). Five quality
indicators of head teachers based on the model
of Akram and Malik (2021): evaluation of the
teacher, climate of a school, instructional
leadership, = community  relations and
communication, and organizational
management were employed to evaluate head
teachers’ effectiveness. Five factors: teacher
presence, school cleanliness, student presence,
student achievement and functioning of
facilities were employed to measure school
performance. Based on the provided
framework, it was presumed that self-
evaluation of head teachers’ effectiveness
would predict and correlate with school
performance in Pakistan.

Independent variable

Head Teachers’ Effectiveness
Instructional Leadership

Teacher Evaluation

School Climate

Organizational Management
Communication and Community Relations
Organizational Management

Figure 1

Dependent variable

School Performance
Student Presence
Teacher Presence
School Cleanliness
Functioning of Facilities
Student Achievement

Research Methodology

Population and Sample

The survey method was adopted for data
collection in this correlation study.

Vol. VII, No. I (Winter 2022)

From district Sahiwal, all head teachers of male
and female public high schools were the
population of the study. To select a sample, 104
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head teachers were taken conveniently from
the population. Among them, 60 were male
head teachers, while 44 head teachers were
female.

Instrumentation

Data Collection

The study used two tools for data collection.
First, the study wused Head Teacher
Effectiveness  Questionnaire (HTEQ) to
evaluate head teachers' effectiveness developed
by researchers which contained 83 items and
were grouped into five domains: school
climate, instructional leadership, community
relations and communication, teacher
evaluation and organizational management.
The response scales (ineffective, less effective,
moderately effective, effective, or very
effective) ranged from the lowest to the highest
level of quality indicators. HTEQ revealed the
highest level of reliability (o=0.81) by
employing the Cronbach Alpha. Secondly, five
factors: teacher presence, school cleanliness,
student presence, student achievement and
functioning of facilities were selected
tomeasure school performance.

After getting permission, HTEQ were
distributed among head teachers of public high
school in district Sahiwal and got data about
their effectiveness was from 60 male head
teachers and 44 female head teachers
(N=104). Data of school performance for
factors: the presence of teachers, functioning of
facilities, student presence and cleanliness of
schools were gathered through monitoring &
evaluation assistants (MEAs) visit reports and
student achievement scores were through
grade 10th annual results of BISE Sahiwal for
the 2017-2018 session. After that, all the data
on school performance were summed up which
was available in per cent form and further used
the mean score of all these five factors as the
overall score of school performance.

Data Analysis

The study used a quantitative approach and
data were entered into SPSS version 20.
Analysis of data is provided in the following.

Table 1. Descriptive Level of Head Teachers’ Effectiveness

Factor N Mean SD Min Max
Instructional Leadership 104 3.952 0.562 2.14 4.91
School Climate 104 3.881 0.593 2.08 4.88
Teacher Evaluation 104 3.614 0.712 2.11 4.89
Organizational Management 104 4.182 0.532 2.57 4.93
Communication & Community Relations 104 3.712 0.640 1.60 5.00
Overall Head Teachers’ Effectiveness 104 3.854 0.505 2.51 4.88

Table 1 showed that the most demonstrating
quality of the head teachers was organizational
management (M=4.18, SD=0.532), followed
by instructional leadership  (M=3.95,
SD=0.562), school climate (M=3.88,

SD=0.593). Finally, overall, the effectiveness
of head teachers which is rated by themselves
(M=3.854, SD=0.505) revealed an above
average on all the five quality indicators of
effective head teachers in this study.

Table 2. Descriptive Statistics of School Performance Factors

Factor N Mean SD Min Max
Presence of Teachers 104 95.06 2.582 85.4 100
Student presence 104 92.58 2.371 82.8 97.1
Functioning of Facilities 104 96.23 2.531 85.8 100
School Cleanliness 104 90.21 4.344 77.2 98.6
Student Achievement 104 78.40 12.11 52.5 100
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Factor N Mean SD Min Max
Overall School Performance 104 90.12 14.39 78.4 97.2
Table 2 shows that the highest level of school overall, the level of school performance

performance was on the functioning of facilities
(M=96.23, SD=2.53), followed by teacher
presence (M=95.06, SD=2.58) and student
presence (M=92.58, SD=2.37). Finally,

(M=90.12, SD=14.39) revealed that schools
were at an excellent level in terms of their
performance.

Table 3. Relationship of Head Teachers’ Effectiveness with School Performance

School Performance

Factor 1 2 3 4 5

Instructional Leadership 413*  .357* .242% .236%  .524*
School Climate .291*  .394* 221% 216%  .425%
Teacher Evaluation 324 .301*  .230* .244* . 457*
Organizational Management .362%  .254* .289* 373%  .438*
Community Relations & Communication .403* .340* .215* .220*  .502*

Overall Headteachers’ effectiveness
* p=.05 level (2-tailed Sig.)

Relationship=.539*

*5=Student Achievement, 4=School Cleanliness, 3=Functioning of Facilities, 2= Student Presence,

1=Teacher Presence

Table 3 shows that positive and significant
relationships were found between all the
factors of head teachers’ effectiveness and all
the factors of school performance. Finally,

overall, the study also revealed a significant
and positive relationship between the overall
Head teachers’ effectiveness and overall school
performance (r=.54) in this given study.

Table 4. Multiple Regression Analysis: Predicting Head Teachers’ Effectiveness through School

Performance
Model Sum of Square df Mean Square F Sig.
Regression 603.464 5 120.693 3.84 .002*
Residual 20728.882 98 211.519
Total 21332.346 103

All five factors of head teachers’ effectiveness
significantly ~combined to predict the
performance of schools (R*=.41, F(5,
98)=3.84, p=.002). The value of R square

Table 5. Factor-wise Regression Analysis

confirmed that 41 per cent variance in the
performance of schools could be explained
though head teachers’ effectiveness score
measured through head teachers’ perceptions.

. . . Standardized
Model Unstandardized Coefficients Coefficients T Sig.
B Std. Error Beta (B)
Instructional 049 035 .080 417 001
Leadership
Climate of School .055 .045 .085 412 .003
Vol. VII, No. I (Winter 2022) 495
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. . . Standardized

Model Unstandardized Coefficients Coefficients T sig.

B Std. Error Beta (B)
Evaluation of 047 034 077 3.08 .002
Teacher
Management of
Organization .055 .036 .078 3.19 .004
Communication &
Community .062 .046 .101 3.41 .002
Relations

All factors of head teachers’ effectiveness,
individually, significantly predicted the
performance of the school as teacher
evaluation (B=.077, p=.002), the climate of
the school (B=.085, p=.003), instructional
leadership (p=.080, p=.001), community
relations and communication (R=.101,
p=.002), and organizational management
(p=.078, p=.004).

Discussion

The study examined the effect of self-
evaluation of head teachers’ effectiveness on
school performance. The study revealed that
head teachers evaluated their own
effectiveness on HTEQ which is above average
which means headteachers implemented these
quality indicators effectively in their school.
The performance of high schools was revealed
at an excellent level. The study found that the
effectiveness of head teachers measured
through their perceptions was correlated with
school performance (r=.54) that are consistent
with various research findings (Grissom &
Loeb, 2011; Malik & Akram, 2020; McCullough
et al., 2016; Ontai-Machado, 2016; Waters et
al., 2003), showed the importance of effective
head teachers identified through quality
indicators for their school performance. The
study also revealed that 41% variance in the
performance of schools could be explained
through all five indicators of head teachers’
effectiveness that are also consistent with
previous research (Clifford et al., 2012; Day &
Sammons, 2013; Grissom & Loeb, 2011;
Hallinger & Heck, 2004; Herrera, 2010; Malik
& Akram, 2020; Ontai-Machado, 2016).
Overall, the results based on HTEQ confirmed
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previous findings, models and theories that
evaluation of head teachers’ effectiveness based
on quality indicators predicts and correlates
with the school performance.

Waters et al. (2003) found that the
leadership qualities of head teachers
significantly correlated with student outcomes.
Robinson et al. (2008) explored that the
evaluation of head teachers based on quality
standards predicted student achievement.
Herrera (2010) provided some important
qualities of head teachers that also predicted
their school performance. Grissom and Loeb
(2011) also examined head teachers’
effectiveness based on quality indicators that
predicted school performance positively.
Clifford et al. (2012) evaluated head teachers'
effectiveness through quality indicators that
influence school outcomes. Day and Sammons
(2013) also revealed that effective strategies
adopted by head teachers have a positive effect
on school performance. In another study,
McCullough et al. (2016) developed a valid and
reliable tool based on quality indicators of head
teachers that were also correlated with student
achievement. Ontai-Machado (2016) evaluated
head teachers through effective practices that
were predicted and correlated with school
effectiveness. Zheng et al. (2017) provided
effective practices of head teachers that were
also correlated with student achievement. The
most important study conducted by Malik and
Akram (2020) revealed that head teachers'
effectiveness based on quality standards was
predicted and correlated with school
performance. All the studies provided evidence
that head teachers' effectiveness measured
through quality indicators predicts and
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correlate with school performance which is
consistent with this study and further
strengthens the idea that effective head
teachers identified through quality indicators
are necessary for student outcome and school
improvement.

Conclusion and Recommendations

The study examined the effect of self-
evaluation of head teachers’ effectiveness on
school performance to further investigate the
extent to which quality indicators of head
teachers predicted school performance. The
study revealed a significant and positive
relationship between both of the variables and
head teachers’ effectiveness measured through
the perceptions of headteachers also predicted
the school performance that is also in line with
various research findings which further proved
that evaluating head teachers’ effectiveness
based on quality factors of head teacher predict
and correlate with the school performance. PER
is being used to evaluate head teachers in
Pakistan which is not a valid and reliable
document. There is a dire need to employ

Vol. VII, No. I (Winter 2022)

quality indicators in the school to identify
effective head teachers. HTEQ developed by
Akram and Malik (2021) provides a new lens
to identify effective head teachers which might
be used in public schools as an alternative to
PER. The findings of the study revealed the
importance of these quality indicators of the
effective head teacher and the federal
government might ask policymakers to
implement these indicators by head teachers in
the institutions. Further, HTEQ based on
Akram and Malik's (2021) work involving
quality indicators might be introduced to
evaluate the effectiveness of head teachers in
the schools rather than PER which involves
reliability and validity issues and only contains
some personal characteristics. The present
study involved one district (Sahiwal) of Punjab
which is a relatively smaller sample size, so the
generalization over the other districts may
kindly be made with caution. The study
recommended future studies to conduct with a
larger sample size to obtain a vivid and better
picture of head teachers’ effectiveness in
Pakistan.
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