p- ISSN: 2708-2113 e-ISSN: 2708-3608

URL: http://dx.doi.org/10.31703/gesr.2022(VII-1).49

Vol. VII, No. I (Winter 2022)

Pages: 517- 525

DOI: 10.31703/gesr.2022(VII-I).49

GESR

()
s | (Cite Us| 63}

The Phonetic Aspect of Russian as a Foreign Language for Effective
Teaching in Pakistan

Institute of Languages and Linguistics (ILL), University of the Punjab,

Ekaterina Gavrishyk

Lahore, Punjab, Pakistan. Email: ekaterina.iol@pu.edu.pk
(Corresponding Author)

Sajjad Mubin

Department of Architectural Engineering, University of Engineering
and Technology, Lahore, Punjab, Pakistan.

Abstract: This research was meant to analyze and categorize the problems being faced by Pakistani
students while learning the phonetic aspect of the Russian language in the absence of the Russian
language environment. The main attention is paid to a comparative analysis of phonemes of the Russian
and Urdu languages for developing effective studying Russian language by Pakistani students.
Considered techniques for teaching the phonetic aspect of the Russian language are developed not only
at the level of a phoneme but also at the level of a word and the group of words as a part of a sentence.
The conclusion and recommendations mentioned in the article may be used for effective teaching to
Pakistani students in the absence of a Russian language environment.
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Introduction

The Russian language belongs to the family of
Indo-European languages, which is one of the
four East Slavic languages. Written material
and literature is witnessed from the 10™
Century onward. Today the Russian language
is one of the most widely spoken languages in
the world. Russian is an official language in the
Russian Federation, Kyrgyzstan, Belarus and
Kazakhstan but it is also spoken and
understood throughout Eastern European
countries, the Baltic States, the Caucasus and
Central Asia due to the influence of Russians in
on the region in Soviet Union era.

Around 250 million people speak the
Russian language with 160 million speakers in
Russia, Ukraine and Belarus. Russian is the
eighth most spoken language in the world by
the number of native speakers and the seventh
by the total number of speakers. Language is
one of the
six official languages of the United Nations.

For many decades Russia remained closed
to many other countries. Travelling to and from
Russia was very limited and restricted. But in
the modern regime and after the 1991
revolution, Russia has made new economic and
cultural ties with many countries especially in
neighbouring ones and in Europe. Russia is
extending its technological and cultural
cooperation and the people of Pakistan are
interested in knowing Russian culture,
literature, history and the Russian language.
For many years Pakistan had no cultural
centres where residents could study and know
the Russian language and literature. Besides,
there were no relevant faculties in the
universities. But the main problem was and
remains that language centres do not consider
Russian as a subject for study and only a few
universities open their respective departments.
Interest in the Russian language is only
beginning to develop, and the shortage of
Russian language teachers,
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the lack of bilingual textbooks in Russian and
Urdu aggravates the situation.

At present, the geopolitics of Pakistan is
aimed at searching for the import of energy
sources from South Asia and Russia. Pakistan is
looking for a market for industrial goods
produced in the country and the Russian
market in this respect seems ideal. To solve
these problems knowledge of the Russian
language is required.

Literature Review

In modern methodology, there is a tendency to
intensify learning of Russian as a foreign
language (RFL), which is reflected in the
educational course profile. A tight and rigid
time frame for learning languages requires the
exclusion of all unnecessary material and
ineffective methods from the language learning
process for the efficiency of studying. Besides
all the above-mentioned constraints more focus
is paid to vocabulary and grammar and
resultantly, insufficient attention is paid
especially to the phonetic aspect of the
language, which is equally important for good
Russian language learning outcomes including
speaking with proper pronunciation and
understanding.

Incorrect pronunciation of any word
creates a psychological barrier and stress to the
speaker that prevents him from expressing his
thoughts in a non-native language fluently.
When we hear any mistakes in the
interlocutor's speech, we inevitably start
correcting them (in our mind), which makes
the communication process more difficult and
slow, because we have to switch from the
meaning of the message to its sound form
(pronunciation). Bernstein (1975) rightly
noted that “a disapproving attitude to a foreign
accent is partly explained as an unconscious
form of protesting against being forced to

unproductively expend mental energy of
listener” (Bernstein, 1975)
Moreover, incorrect pronunciation

negatively affects not only students® speech
production but also the listening process since,
even auditory perception is impossible without
the participation of the speech motor analyzer
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(Zhinkin, 1958). Thus, the success of listening
in a non-native language mainly depends on
“the level of speech hearing formation, which is
aimed at the correctness of the perception of a
speech acoustic signal” (Stevens & Halle,
1969). It turns out that a student will be able
to speak and understand speech correctly only
when his phonetic skills are formed at the
appropriate level.

To a certain extent, the problem of
teaching phonetics in a language environment
is less acute, since students are in contact with
native speakers, perceiving language acoustics
automatically and unconsciously. It is quite
another thing when learning takes place in the
absence of a language environment when
students do not have the opportunity to
constantly listen to the speech and speak the
language being studied, and therefore to train
their phonemic hearing and articulation. In this
regard, the solution to the problem of studying
the phonetic aspect of coursework in Pakistan
is highly relevant.

As noted by Buzanova, the role and place
of phonetics in the learning process depends on
the course goals. Most people that are enrolled
in foreign language courses have the
communicative purpose of learning. Therefore,
mastering an adequate level of pronunciation
with native speakers is a matter of paramount
importance (Buzanova, 2004). Inevitably,
effective communication is a strategic goal for
learning the Russian language in courses in
Pakistan.

Approach and Methodology

For the first time in history, under this research,
the phonetic aspect of the Russian language in
comparison with the Urdu Language was
studied and investigated. The purpose of this
research is to find effective ways of teaching the
Russian language to Pakistani students even in
the absence of a language environment. For
this purpose, a broad-based methodology was
developed considering all dimensions of
research. The authors utilized a mixed methods
approach, convergent parallel mixed methods
in particular, which involved both quantitative
and qualitative research methods. Many
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designs exist in the mixed methods field, but
Creswell (2014) focuses on three basic mixed
methods designs namely: convergent parallel
mixed methods, explanatory sequential mixed
methods and exploratory sequential mixed
methods followed by the development of a
questionnaire, sound recording of authentic
material, interview and feedback from
students, analysis and finding (Creswell,
2014). For analysis and finding authors had to
learn both Russian and Urdu languages along
with the sounds (consonants/vowels) of each
language. The study targeted students learning
the Russian language at the Institute of
Languages and Linguistics (ILL), University of
Punjab. For this purpose, data were collected
from seven batches of students enrolled in a
Russian language course at ILL from 2009 to
2016, which were 49 in number.

Analysis and Findings

One of the principles for efficiently working
and organization of educational material is
making a comparison of different parameters of
the phonetics systems of Russian and the native
language of students (in our case, it is Urdu) at
the level of distinctive features. In this research,
the use of comparative phonetic analysis helps
to predict typical mistakes of course
participants and enables the teacher to
understand the causes of pronunciation
difficulties and to find ways for their

elimination. Therefore, the basis of this paper
is the comparison of phonetic systems of
Russian and Urdu based on the data collection
and analysis. Considering the features of
phoneme systems in two languages as
discussed above, we can divide them into 3
groups as given below:

a) present and both
languages;
b) absent and thus different;

c) partially overlapping.

coinciding in

The above classification may be described in
more detail as follows in three groups:

Group I

The phonemes of this group for Pakistani
students are the least difficult since the skill
formed in their native language is transferred
to the studied one, i.e. Russian. This group
includes the following phonemes: <a>, <n>,
<6>, <m>, <>, <>, <m>, <0>, <2>,
<c>, <3>, <w>, <k>. To assimilate them, it
is enough to perform imitative exercises. It is
also useful to demonstrate to listeners a series
of words from their native language, where
these sounds are pronounced almost in the
same way. Examples of such words are [am] ¢/,
[nankal W&, [6an]d, [maluk, [dapk] O/ ,[Bapk]
Js, [Tana] ut, [aykaH] o¥s, [rain] LS, [caT] =\,
[3y6aH] wis, [waaun] $:&, [kam] (¢ as mentioned
in Table 1.

Table 1. Russian words of Group 1 with corresponding Urdu words having similar phonemes

(Saleem & Sohail, 2013)

Urdu words

Russian . . International
. International representing .
Russian words . L. Phonetic
Sr.No Phonemes  representing e St i Alphabet
’ Alphabet (IPA) of Russian
of Group-I phonemes of . (IPA) of Urdu
Russian words Phonemes of
Group-I words
Group-I
1. <a> mama m'ame N a:m
2. <n> nana p'ape W pspnkra:
3. <6> BbIK b'ik Jh ba:l
4. <m> MaK m ' ak ole ma:
5. <¢> doH f'on J/ forq
6. <g> BOAa ved'a On vorsq
7. <m> TOK t'ok U t_acla:

Vol. VII, No. I (Winter 2022)

519



Ekaterina Gavrishyk and Sajjad Mubin

Urdu words

Russian . . International
. International representing .
Russian words . . Phonetic
Sr.No Phonemes representing e St i Alphabet
’ Alphabet (IPA) of Russian
of Group-I phonemes of . (IPA) of Urdu
Russian words Phonemes of
Group-I words
Group-I
8. <o> Aom d'om oL d_ovka:n
9. <2> roa g'ot ¥ gae:
10. <c> COK s' ok =l sa:t
11. <3> 30HT z'ont % zoba:n
12. <w> LLyKa s: 'uke g Joud i
13. <K> KOT k ot 51 ka:m
Group 11 instead of «6bin» “was” - «6un» “beat”, instead

This group includes phonemes of <6i>, <w>,
<y>. These phonemes cause difficulty for
Pakistani students while learning the Russian
language since they are not available in the
Urdu language. As a result, the replacement of
a foreign language sound with a native
language sound can be observed. This leads to
both i.e. a thick accent and a distortion of the
sentence. For example, instead of the word
«mbli» “washed” students say «mwun» “pretty”,

of «mblwKka» “mouse” - «muwka» “bear”, i.e.
replacing [bi] with [u]), instead of «uger»
“colour” - «cser» “light”, instead of «konbuo»
"ring" - «koneco» "wheel", instead of «nepeu»
"pepper" - «nepc» "Persian" (replacing [u] with
[c]). All this hindered not only the process of
speaking but also affect listening skills when
students are not able to distinguish the words
that are similar in sounds as mentioned in
Table 2.

Table 2. Russian Phonemes of Group-1I with corresponding Russian words mistakenly
pronounced by Pakistani students (Saleem & Sohail, 2013)

Russian words (with meaning),

Russian words (with

Phonemes  ontaining phonemes of Group- meaning), wrongly
Sr.No of Group - understood and pronounced
II by Pakistani students
Word Meaning Words Meaning
MblS1 washed MUn pretty
1. <el> 6b1n was 6un beat
MbILLKa mouse MMULLKa bear
uset colour ceeT light
2. <y> KO/bLLO ring Konieco wheel
nepev, pepper nepc Persian
I write / I am nuLy Isqueak /I
nuwy . .
writing am squeaking
3. <w> . .
I will forgive
npotuy I ask npotuy

As it was mentioned above, Pakistani students
feel difficulty mastering the sounds of Group 2,
which are absent in their native language.
Nevertheless, this problem arises only at the
start of Russian language learning, which over
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time almost disappears if there were abundant
phonetic practices. While practising

these sounds, it is useful to work with tongue
twisters. For example, Kowka Ha okowke weem
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pybawky 0na Epmowku (with sound w),
Mosnodey Haden Konbyo desuuye Ha naney (with
sound ), Ecau pyKu mblau 8bl, ecau pyKu mbiau
Mbl, ec/U PyKU 8bIMbls1 Mbl, 3HAYUM, PYKU Bbl-Mbl-
mer (with sound bl1).

In addition, before starting the practice,
the teacher must necessarily inform students
about the specific moments of articulation (that
is, about the position of speech organs that can
be observed, felt and controlled) and about so-
called sound 'helpers" (Miller & Politova,
2015). In particular, when teaching [u] (t7s) in
Urdu speaking audience, we draw attention to
the presence of the stop element [7] (t), since it
causes difficulties for students. At the time of
articulation of sound [w] (g), it is important to
control students of the courses not to soften this
sound and not to replace it with [w] (). When
learning [b1] (&), it is helpful to pronounce a
long sound [y] (v) and simultaneously stretch
the corners of the lips as if a person is smiling.

Group 111

With respect to learning and mastering, the
phonemes of Group 3 seem to be the most
difficult for Pakistani students, since the
features of pronouncing the sounds of the Urdu
language are transferred to a foreign one.
Students do not notice the difference between
the two sounds and tend to do with the sounds
of their native language, which leads to a thick
accent and sometimes impedes understanding.
If the difficulties in studying the phonemes of
the second group mostly appear at the
beginning of the course, then mistakes in the
formation of sounds of the third group
somehow accompany the entire duration of
learning. These include the following
phonemes: <3>, <u>, <o0>, <y>, <n'>,
<6'>, <m'>, <@'>, <6'>, <m'>, <3'>, <H>,
<H'>, <c'>, <3'>, <p>, <p'>, <a>, <a'>,
<>, <Y'>, <[>, <K'>, <e>, <&'>, <x>,
<x'>.

It is noticed that most of these phonemes
are soft consonants. Hard variants of these
consonants are usually pronounced by the
students correctly, therefore, it is necessary to
train learners to transform the sounds familiar
to their articulation basis into their soft
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variants. It is an established fact that the
opposition of hardness vs. softness of
consonants in the Russian language plays an
important role in understanding the meaning
of words. For instance, 6b11 (was) — 6bins (true
story), cmaH (stature) — cmaHs (become), etc. As
per Davidova, in the Urdu language, there is no
phonemic contrast in hardness - softness
(Davidova, 2003), although with regard to
pronunciation they can be slightly softened
depending on the phonetic position, still, they
are not equivalent to the sounds of the Russian
language.

For the convenience of analysis, we will
separate soft consonants that make pair with
hard consonants into a separate group since the
technique of working on them will be the same
ie. <n'>, <6'>, <m'>, <¢'>, <B'>, <>,
<p'>, <H'>, <c'>, <3'>, <p'>, <n ">, <K'>,
<r ">, <x'>. It is important for us to teach
students the basic principles of transforming
hard sounds into soft one. Since the typical
mistake that Pakistani students make in
pronouncing any soft consonant is that they
replace it with the corresponding hard
consonant in combination with [j], therefore, it
resulted in the mixing of similar words like nbet
[13j " et] (pouring) instead of nega [13 ' ot] (ice).
Therefore, it is advisable for the Pakistani
audience to perform exercises based on the
contrast of 1. hard consonant + vowel and 2.
soft consonant + vowel and 3. soft consonant
+ j + vowel.

Considering the vowels of Group 3 i.e. —
<35>, <u>, <o0>, <y>, it is observed that a
typical articulatory mistake of Pakistani
students while using the vowel phonemes of
the third group is the absence of clear
differentiation between <3> and <u>, <o>
and <y>, and these vowels interchange, since
in Urdu these pairs of sounds are transmitted
only by one letter: <>, <u> - ¢ and <o0>,
<y> - 5. Due to this feature of the Urdu
language, it can be observed that wrong
pronunciation takes place while the learners
are studying the Russian language. For
instance, instead of «mup» “peace” they say
«map» “mayor”, instead of «Cseta» “Sveta”
(Russian female name) — «csuta» “entourage”,
instead of «ctyn» “chair” — «cron» “table" and
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vice versa as demonstrated in Table 3.
Moreover, students do not distinguish these
sounds not only while training their productive
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skills but also during the process of reception
while listening, which ultimately affects the
ability to communicate in Russian.

Table 3. Russian words versus pronounced words by Pakistani students along with the meaning

Russian word

Pronounced word by Pakistani

Sr. No students
Word Meaning Word Meaning

1. MUp peace Map mayor
Sveta (Russian female

2. Cseta cBuTa entourage
name)

3. cTyn chair cTton table

An effective method of training these shapes. Assoon as the student makes a mistake,

phonemesi.e. <3>, <u>, <o0>, <y> is the use
of articulation figures shown in figures 1 to 4
for each sound depicting the different levels of
the opening of the oral cavity and different lip

the teacher shows the corresponding card, and
the student has to correct pronunciation on his
/ her own.

Figure 1: The Articulation of the sound
[2]

Figure 2: The Articulation of the sound
[v]

Figure 3: The Articulation of the sound
[o]

Figure 4: The Articulation of the sound
Lyl

We should also dwell on some features of
sonorants production in the speech of Russian
language course participants from Pakistan.

When working with <w>, the teachers
must emphasize that the tip of the tongue
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should touch the lower teeth, and the front part
of the back of the tongue closes with the inner
side of the upper teeth. The frequent mistake in
pronunciation of this sound is that the students
produce a sound that is a mixture of hard and
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soft [H], since in Urdu when articulating a
sound transmitted by the letter “J” (nun), the
tongue is located on the alveolar ridge.

Pakistani students found much difficulty in
mastering the Russian phoneme <p>. Despite
the fact that a similar sound exists in their
native language transmitted by the letter " J”
(re), however, it is pronounced with less
vibration of the tip of the tongue and with less
strength. It is important for students while
producing <p> to increase the vibration of the
tongue during articulation of the said sound.

Pakistani learners also face problems while
pronouncing the Russian phoneme <s>. They
find it easy to master the soft version of this
sound since Urdu has a similar sound, denoted
by the letter " J” (lam). With regard to <s>,
instead of a hard consonant, often a soft sound
is produced. For example, such lexemes as
«6bin» [b'1l] (was), «cran» [st'al] (became),
«men» [m3 'el] (chalk) are pronounced as
[b'i13], [st'al3], [m3 'el3] respectively, i.e.
replace with words that have a different lexical
meaning — 6binb (true story), crtanb (steel),
menb (shallow). To avoid such mistakes, it is
necessary to draw the attention of students to
the fact that in Russian, when pronouncing [n],
the tongue touches the teeth, not the
alveolarridge (in contrast to the Urdu
language). It is also useful to perform exercises
where a long [n] would be pronounced by the
students starting from elementary words like
nnn-namna, ann-nowagp to the phrases such as
3gan flagy [zv'al_l"adw], en nyk [j'el 1" uk].

It is better to train phonemes <{'> and
<m> in parallel during teaching Urdu
speaking audience since it is difficult for
students to recognize the difference between
them. Usually the second of said phonemes is
replaced by the first one. As a result, the words
«nogongmn» “come here” and «nogoxan» “wait”
are pronounced in the same way [padejd’ "i].
The main mistake in the articulation is that the
tongue moves forward instead of backward,
and also descends the tip of the tongue instead
of lifting it. Therefore, the students should pay
attention to this particular information.

Vol. VII, No. I (Winter 2022)

Pakistani students also face difficulty while
working with <4'>. In Russian, this phoneme
is soft, but in Urdu, the sound transmitted by
the letter “z" (Che) is even softer. In some
phonetical positions, Pakistani learners can
make a sound close to the transmitted letter
combination me [ti], which can lead to the
communication failure. For instance, instead of
naayem [pl'at"e1m] (we are crying), students
may say naamum [pl'ati zm] (we are paying).
Therefore, exercises in contrasting these
sounds are useful both — within a word and
across word Dboundaries. For example,
npusedwuli, ded wesn, som wesnecm, ONn one
hand, and Housb, doue yecmHo (omseemuna) on
the other.

Among velar consonants, the most difficult
is <x> (no problem arises while pronouncing
<k> and <e>). It is better to demonstrate the
phonemic contrast of this sound in comparison
with the corresponding sounds in the students'
native language. In Urdu, there are five
phonemes similar in pronunciation to [X],
ranging from a pharyngeal spirant, sometimes
almost inaudible — +[h], to uvular deep sound,
which is pronounced with a slight wheeze (¢)
[x]. A typical mistake when pronouncing
Russian [x] is when the learner moves a tongue
backwards more than it is required, which
creates an acoustic effect of a very deep sound.
This  phenomenon  doesn't cause a
communication failure, but it leads to a thick
accent in speech.

We have already mentioned above the key
points of teaching pronunciation of Russian
language sounds and it was found out that in
the Urdu language there is no opposition and
specific difference of hardness vs. softness of
consonant phonemes. However, it is not
enough just to indicate the above-stated fact,
without mentioning another very important
feature of the Russian consonant system i.e. the
presence of voiced and voiceless consonants in
their correlation, stress and reduction of
unstressed vowels.

It is to be noted that only those students
should be accepted for enrolment in Russian
language courses who have the basic ability of
speaking and understanding English. In the
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English language, there are stress and
reduction of vowels almost in every word
unlike the Urdu language, where the reduction
is not met so often. In this regard, it is
methodologically expedient to explain both
stress and reduction with the help of the
English language.

In the Russian language at the end of the
word, consonants are not opposed to the basis
of criteria of voiceless and voiced. For example,
pairs of words pos — poc and moez — mox have the
same pronunciation — [r'os] and [m'ok]
respectively. Urdu has its specific features of
final voiced consonants - there is no
devocalization of final voiced sound since
voiced and voiceless consonants may affect the
meaning of the words, for instance, _.1
[pzja:z] (onion), ! w [pja:s] (thirst).

Therefore, this habitual skill from the Urdu
language is automatically transferred to
Russian. A common mistake of Urdu-speaking
students is the absence of devocalization of
consonants both at the ends of words — még
[m3 'et], pag [r'at] and within one word
when  assimilation takes place, e.g.
devocalization — aBrobyc [eft ' obws], sbictaBka
[v'istafks] or voicing — ¢yr6on [fudb ' ol].
Pakistani students learn to devocalize
consonants at the ends of words more quickly
than within a word.

Another acute problem of teaching is the
fluent continuous pronunciation of sounds of
two words in Russian without making a pause
between them, particularly, a preposition
followed by a lexeme: om doma [ed_d ' oms]
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(voicing), or devocalization of prepositions u3,
6e3, nod, neped, Hao, if the subsequent word
begins with a voiceless sound: 6e3 me6bs
[bizs_tizhi '&], neped nanodi
[pizrizt_p'apej]. Pakistani students take
more time to master the skill of pronouncing
related prepositions and meaningful words
together as one word, especially at the
beginning of the course, when their speech is
slow. To develop this skill, abundant practice in
oral communication is required, which will
increase the speed of speech. As a result, the
fluent pronunciation of any phonetic word will
become habitual for students.

Conclusion and Recommendations

We examined the basic features of Russian
vocalism and consonantism through the prism
of the Urdu language in order to reveal specific
features of the methodological work in the
development of the phonetic skill of the
Russian language course participants in
Pakistan. In conclusion, we note that for
effective learning the teacher should take into
account all the above-described methods of
working with Russian articulation, taking into
account the features of the students' native
language.

It is necessary to strive to ensure course
participants understand well that wrong
pronunciation of the sounds will lead not only
to poor accent but also to the replacement of
one word with another one, which will result in
misunderstanding and communication failure
between the interlocutors.
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